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Letter from the Chairperson
by Daryl Taylor

As the diligent reader may notice
from the AGM report in this edition
of Ope, we were delighted to
welcome two new Russianspeaking members onto the Board.
Olga and Yegor also arrived just in
time to provide expert help in
setting up our White Nights party in
the middle of May. This event also
revealed
the
hidden
Russian
language
and
musical talents of
some of our other
members, which
(to my unschooled
ears)
only
improved with the
quantity of vodka
imbibed!
In a longer article in this Ope I
also note in passing that Russian is
now the only major language in the
language training services industry
that is not a national language of a
European Union Member State.
Although Russian is the third most
common native language in
Finland, there are indications that at
least one language school has hired
professional Russian language
teachers from countries in the
former USSR. This language school
gave us a “blast from the past” in
2005 when we met a group of
distressed teachers with stories to
tell about their employer that
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brought back memories of industry
conditions over 20 years ago.
The Annual General Meeting also
instructed the Board to register our
new domain name www.pamlingua.tk for nine years. We have
installed a portal at this address
with useful links to Internet
resources in five languages. The
idea is to encourage members to set
this page as the home page of their
web browsers. I have personally
found it useful to have readily
available links to United Kingdom
newspapers, Google advanced
search, Wikipedia, Finland Forum
and the YTV public transport
journey planner. I am told that our
Russian speakers appreciate the
links to Izvestia and Itogi. Our
French speakers can likewise
browse Le Figaro and Le Soir.
There are similar links to resources
in Spanish and German. A link to
the
international
edition
of
Helsingin Sanomat also provides a
window onto current affairs in
Finland for members who still
remain challenged when it comes to
Finnish or Swedish.
The portal at www.pam-lingua.tk
is intended to serve YOUR needs,
and our webmaster will consider
any suggestion of useful links for
language professionals. Online
teaching resources would be an
obvious improvement, so if there

are any links that you regularly
visit, then please e-mail them to
webmaster@pam-lingua.tk
and
Michael will give them careful
consideration. We also have a new
address for this publication, and any
contributions sent to ope@pamlingua.tk will be forwarded to the
Board for inclusion in a future
edition. Don’t forget that we offer a
prize for published contributions
from non-Board members.
So you may well ask what is this
dot-tk at the end of the new portal
and addresses?
The .tk country
code refers to
the islands of
Tokelau in the
South Pacific, which have allowed
their Internet domains to be
licensed to applicants worldwide.
These domains are free of charge,
or may be officially registered to
the applicant for a small recurrent
fee. The proceeds of such
registration help to support the
government and people of this tiny
country on the other side of the
planet. All in all this is the perfect
solution to our problem of securing
a home on the Internet that is easy
to remember and use.
Wishing a pleasant summer to all
PAM-Lingua members and their
families.
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PAM-Lingua Annual General Meeting
02.04.2006 at 14.00 – MINUTES
recorded by Daryl Taylor
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1.

Election of chairperson and recorder for the meeting.
Daryl Taylor was elected to chair and record. The minutes were taken
at the meeting for distribution in the May 2006 edition of Ope.
2. Approval of minutes of last general meeting
The minutes of the AGM of 23 April 2005 were read by the meeting.
These minutes were distributed in the May 2005 edition of Ope. The
minutes were approved as a correct record of the 2005 AGM.
3. Matters arising from the minutes.
Item 10: Rod Dowling was nominated by PAM but not appointed to
ETNO. Daryl Taylor explained that this is because the unions are
already represented on ETNO.
Item 10: The employment contract status quo was reinstated at Berlitz following expressions of union
concern.
Item 10: The school that went bankrupt in Turku was called Lingua-Link.
4. Review of operations in 2005.
Daryl Taylor read his report.
5. Accounts and auditors' report for 2005.
The accounts and auditors' report were
read and approved.
There was some discussion as to using
electronic communications instead of
printing and posting for members who
express this preference.
The hardship fund assets were worth
2028,84 on 31 December 2005.
The Board proposes that we should
send a token of gratitude to the auditor, Tuula Mäittälä, for her help in our bookkeeping and
auditing. A bouquet of flowers was recommended. This was approved.
6. Financial resolution.
Persons to be discharged may not participate in this item of business.
That the Board of 2005 be discharged from liability for the accounts for the period 01.01.2005 –
31.12.2005. Proposed by Rod Dowling, seconded by Roger Munn. Carried nem. con.
7. Election of the Chairperson and Board for 2005-2006.
The meeting is free to determine both the size and composition of the
Board. The current Board is willing to continue and Olga Belyakov is
also willing to stand for election. Yegor Paanukoski also stood for
election. These candidates were elected unanimously.
8. Election of auditors for 2006.
Tuula Mäittälä and Marja Lindblom were elected nem. con.
9. Resolutions proposed by the Board.
This general meeting authorises the Board to register and pay for the domain name www.pamlingua.tk for a period of nine years from 2006 to 2015.
This general meeting instructs the Board to report on progress in defining the situation, duties
and benefits, and purpose of self-employed members of PAM.
This matter was debated and a decision was taken to write to PAM Chairperson Ann Selin asking her
to define the benefits of the self-employment.
10. Announcements and other informal business.
Presentation of our Website and Yahoo Group by Michael Möbius
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Confessions of a frustrated teacher
by Rod Dowling
When summer comes to an end
this year, I will have been teaching
English in Finland for 30 years.
Several people I know have left
teaching for some reason or other
ranging I imagine from the
acceptance of thirty pieces of silver
to disenchantment with the profession. Whatever the reason it is
difficult to maintain one’s zest for
life if the substance of that life is
one’s job, and that job involves
doing the same thing day in, day
out.
The standard of English has
improved dramatically during my
residence in Finland. When I first
started I was teaching real
beginners and it was a case of the
blind leading the blind. Having
contributed to this transformation
has given me the satisfaction which
one needs to experience in order to
feel fulfilled.
For the last few years, however, I
have been teaching at the Cambridge Advanced and Cambridge
Proficiency level, but I have begun
to find the material mundane.
Changing the textbook has helped
to maintain my interest but I still
felt that something else was needed.
So, what did I do to lift my
flagging spirit? I decided I would
let students into my soul and let
them see why I became (and
stayed) a teacher of English as a
second language. Although there
has been a lot of cross fertilization
between languages, I firmly believe
that languages at their core reveal
the mentality and cultural history of
their speakers. I wanted to share my
love of English and Finnish with
my students by organizing a course
of purely aesthetic appeal called
“Have fun with English.”
Imagine my disappointment when
the course didn’t eventuate due to
insufficient student enrolments. I
tried to refloat the course under a
new name “Idiomatic English.”

rodney.dowling@kielipalvelu.inet.fi

Same story, hence my frustration.
You, dear readers, are my court of
last appeal. You can decide whether
such a course would have benefited
the participants and given me the
fillip I so desperately need.
What then would this course have
contained? Well, for one thing I
would have highlighted some
idiomatic differences between
Finnish and English and Finnish
and German.
Why do Finns say “kirjoittaa
ylös” when English speakers say
“write down”, why do they say
“isorokko” when English speakers
say “smallpox”, why do Finns
“tehdä lehmäkauppa” when English
speakers “horsetrade” why do
English speakers use a “screwdriver” but Germans a “Schraubenzieher?” Need I go on?
Besides
these
idiomatic
differences I wanted to look at the
etymology of certain English
phrases e.g. to take French leave, to
take Dutch courage, or the luck of
the Irish from the perspective of
cultural heritage. I firmly believe
that language becomes more
comprehensible to native and
second-language speakers alike if
they know how expressions
originated. For instance, what is the
origin of the expression “to
boycott”? For those with a limited
knowledge of British history, it is
not due to the doings of that famous
British cricketer, Geoff Boycott, but
rather his namesake Charles C.
Boycott, who ran an estate in
Ireland on behalf of an absentee
landlord. In 1880 a popular
movement The Irish Land League
began a campaign to get landlords
to voluntarily charge lower rents.
Charles Boycott refused and
became the target of the venom of
this movement which effectively
“boycotted” him i.e. they isolated
him. He couldn’t hire any servants
or farmhands or purchase any

supplies, let alone get them
delivered. From that time forth the
expression has had a place in the
English language.
Another element of my course
would have been metaphors and
how they lend themselves to
classification. For instance there are
the body metaphors, such as “heart
of the matter”, “leg of a journey”,
“elbow grease”; then there are
metaphors associated with clothing
such as “hot under the collar”, “a
bee in her bonnet”, an “off-the-cuff
remark”; or expressions related to
the home e.g. “a wet blanket”, a
“fine kettle of fish” or “kick the
bucket”; and let’s not forget the
colour metaphors like “blackmail”,
“once in a blue moon” or “paint the
town red.” I could go on and on, but
I think by now you get the point.
As indicated earlier the name of
this course was supposed to be
“Have Fun with English.” For
comical relief I had intended to do
some anagram work i.e. playing
around with the letters in an
expression to come up with an
alternative expression that makes
some kind of sense. Here are some
examples which, I hoped, would
have amused my students:
Astronomer= moon starer
Debit card= bad credit
Halley’s comet= shall yet come
One good turn deserves another? =
Do rogues endorse that? Never!
George Bush = He bugs Gore!
Osama bin Laden= A bad man (no
lies!)
So much for anagrams. Let us
now move on to palindromes i.e.
expressions that read the same way
forwards and backwards. Here is
one for example: Blessed are they
that believe that they are blessed.
And what do you think of this one?
Please me by standing by me
please.
How could I conduct a course on
the amusing oddities of English
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without mentioning oxymorons i.e.
the juxtaposition of seemingly
incongruous words intentionally for
dramatic effect, or unwittingly, and
yet the expression still makes sense.
Here are some examples for you:
Hell’s Angels, same difference,
pretty ugly, a definite maybe.
No course on the unintended
hilarity of spoken English could
overlook George W. Bush (but he is
a chapter in himself), malapropismword confusion- (God bless you,
Mrs Malaprop) e.g. He’s a wolf in
cheap (sheep’s) clothing, or

spoonerism (phoneme reversal) e.g.
wave the sails, (save the whales),
kisstomary to cuss the bride instead
of you know what.
I pity poor old Archibald
Spooner, the 19th century cleric and
scholar, whose name immortalizes
this kind of gaffe. His slips were
unintentional. But thanks to him we
have some great jokes nowadays.
For example, “What’s the difference
between a rooster and a lawyer? A
rooster wakes up in the morning
and clucks defiance, whereas …” I
leave the rest up to you.

Hopefully, I have given you a
broad enough idea of the kind of
course I had planned. Ope has
functioned as a confessional and
you, dear readers, have been my
father confessors. Would students
have been able to derive a greater
appreciation and understanding of
English as a result of attending such
a course, or am I living in a dream
world? If so, then perhaps I have
given all I have to give, and it’s
time for me to retire. I must give it
some thought.

Serve and Prosper
by Paul Whybrow

p.whybrow@auriamail.net

It would seem timely to both
remind and encourage any of our
members that the section would
very much like to welcome any and especially those from outside
the capital – to join us on the board
for our monthly meetings.
This invite is now even all the
more extended as in response to our
former chairperson’s, Rod Dowling,
commentary on responses to the
section’s survey in the last issue, for
example, that “PAM-Lingua is just
an English club”, but also following
a point raised at this year’s AGM,
on the increase in the section’s
travel expenses last year, which is
mainly as result of myself as a
current serving board member who
lives outside the hallowed capital.
As Rod observed on the former
comment, this is not without
foundation, but may I add, certainly

not by intention, nor desire, for the
board would indeed like to expand
its representation into other
nationalities and languages, so as to
hopefully better able represent the
needs of the whole section’s
membership. (and, which Rod went
on to explain, appears to be meeting
with some success in the Russian
arena).
Which leads to the latter point
that further, should you - as likely –
live outside the capital, then to
attend the Helsinki meetings,
remember that your out of pocket
travel costs for the trip will be met
by the Union’s funds: and since
these meetings usually last no
longer than around two hours (with
optional après meet socialising, too,
if desired), would leave the rest of
the day free for your own purposes:
in effect then, what amounts to free

day outing trip to the capital, for the
investment of just two hours spent
considering union matters, but with
the added bonus that you can also
influence and shape the policy of
the organisation that you pay into
(and what it uses its funding on,
too).
Of course, all this may well be
obvious, but as the introduction
stated, this is just a reminder for
you all; so, do come along – no
matter from how afar – for we
would most certainly wish to
cordially welcome fresh faces and
outlooks.
Here’s looking forward to seeing
you.
Paul Whybrow (ordinary Board
member without portfolio, from
c.1998, Turku resident)

***
The Rabbit
The LAPD, the FBI, and the CIA are all trying to prove that they are the best at apprehending criminals. The
President decides to give them a test. He releases a rabbit into a forest and has each of them try to catch it.
The CIA goes in. They place animal informants throughout the forest. They question all plant and mineral
witnesses. After three months of extensive investigations they conclude that rabbits do not exist.
Then the FBI goes in. After two weeks with no leads they burn the forest, killing everything in it, including the
rabbit, and they make no apologies. The rabbit had it coming.
Then the LAPD goes in. They come out two hours later with a badly beaten raccoon. The raccoon is yelling:
"Okay! Okay! I'm a rabbit! I'm a rabbit!"
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PAM who?
by Daryl Taylor

For some considerable time I
have been under pressure at Board
meetings to write something “a bit
more overtly political” for Ope, so I
thought I might try to offer a
general analysis of the language
training services industry from the
point of view of PAM-Lingua.
Union organisation of language
teachers in the private sector, and
especially of foreigners working as
language teachers, began in 1984.
Work permit regulations helped to
ensure that the typical member in
those days was either an essentially
transient foreign university graduate
brought from abroad by a
multinational language school, a
foreigner with a young Finnish
family (including transients who
stayed), or a foreigner of Finnish
descent. Internationally mobile
career teachers did not choose
Finland as their destination of
choice,
although
there
was
considerable evidence that multinational language training organisations used the unsophisticated
Finnish market as a training ground
(“a place to make pre-competence
blunders” as we put it).
The initial impetus for union
organisation came from settled
foreigners who had learned enough
about the system to realise that they
were getting a raw deal. This raw
deal was a combination of grosser
and more trivial, but widespread
lawbreaking by employers (often
the result of ignorance) and a lack
of collective bargaining power.
Although union activity swiftly
reduced outright lawbreaking to a
marginal phenomenon, it is fair to
say that very little collective
bargaining power has ever existed
in the language training industry.
This is not a happy position in a
country with no statutory minimum
wage. It means that employers are
free to minimise the wages of their
employees, provided that they
distribute the pittance correctly in
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terms of various employee benefits
such as holidays, sick pay, pensions
and so on, and provided that they
abstain from discrimination and
from illegal dismissing or harassing
any employee who is still willing to
work for that pittance. The business
imperative then shifts towards
persuading the market to buy the
service that is provided by a McJob
workforce. This means more marketing and advertising.
Again, we have
said it before: a
great deal of
rubbish is skillfully marketed.
There are certain checks on the
worst excesses of an industry in
which the workforce has no
bargaining power. Official wage
rates in the public and third sector
for comparable work in local
authority schools, evening colleges
and adult education institutes give
us some standard of comparison,
and the element of shame in a small
economy
should
never
be
underestimated. In 1985 Ope 3
gave details of a pay agreement at
Inlingua (a forerunner of the
present Berlitz in Helsinki) and
Opes 4 and 5 quoted per lesson pay
rates at 20 language schools in
Helsinki and 5 in Tampere. Opes 6
and
7
published
revealing
comparisons with the per lesson
rates charged by schools to their
customers. This activity by the
union in its early years led almost
immediately to shame-driven pay
rises from some of the low pay
employers.
The generally closed Finnish
economy before 1993 also enabled
the union to lobby the public
administration to enforce certain
important principles. Chief among
these was work permit control,
based on the insight that newly
arrived foreign employees were the
most vulnerable to low pay and

other forms of abuse. For several
years the Ministry of Labour
applied a work permit control
system requiring new foreign
language teachers to be adequately
qualified for their work (normally
meaning a university degree) and to
be paid a certain minimum monthly
salary.
Although this system still
operates,
it
has
become
marginalised because of Finland’s
accession
to
the
European
Economic Area and the European
Union. With the notable exception
of Russian, the languages studied in
the private sector in Finland are
almost all official languages of
some European Union Member
State, which means that work
permit control no longer prevents
an employer from hiring virtually
any native speaker from a European
Union country to work at virtually
any rate of pay. When a foreign
employee is a citizen of a Member
State there is no way for the
administration
to insist on
some minimum
standard
of
qualifications,
training
or
work
experience, or to prevent employers from
hiring teachers on poverty line
wages.
This effectively means that there
are only three factors that can now
prevent a “race to the bottom” in
the private sector language training
industry labour market: consumer
awareness, collective bargaining
and teacher self-employment.
Consumer awareness remains in
its infancy in the language services
market. The purchaser of language
training services seldom knows
what questions to ask and, except
when dealing with self-employed
teachers, hardly ever interviews the
teacher before concluding the
contract. Training managers hardly
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ever insist on seeing the CV of the
teacher before consigning company
business resources to a training
project. It is in the nature of
language training that the outcome
is very difficult to measure and that
the learner can in any case be held
accountable for that outcome. This
means that service quality tends to
be reduced to mechanical and trivial
elements that have little to do with
language acquisition, such as the
punctuality, physical appearance
and demeanour of the teacher, the
presentation quality of progress
reports that in fact say almost
nothing, and the use of fancy
teaching technology or exotic
teaching methods.
Collective bargaining of pay and
employment
conditions
has
occurred only sporadically and
locally in the private sector
language training industry. One
reason for this is the low organising
rate of language school employers,
with very few language schools
belonging to the employers’
federation. This factor removes the
most important reward from
national collective bargaining, as a
national collective agreement is
universally binding only if it
includes the employers of more
than half of the workforce in an
industry. Without nationally binding character, a collective agreement is enforceable only within the
businesses that have signed up to
the agreement. We simply do not
have the forces on the
ground to negotiate local
agreements with several
employers.
On the other hand, the
main reason why employers
join
the
employers’
federation is to provide a
counterweight to union organisation of their employees.
Employers
are
usually
grateful for federation support when
facing large, professional and wellresourced trade unions in complex
collective bargaining. By this
analysis, we have exerted too little

pressure on our employers for them
to see the need to join their
federation. In other words, there has
been too little collective bargaining
and collective representation at the
language schools. With all the
workplaces out there, we still have
only two or three teacher
representatives in language schools.
The final check on the worst
excesses of a McJob industry is
self-employment. Before 1993 a
foreigner in Finland needed a
regional authority license to become
self-employed. Nowadays the only
obstacle to starting a business is the
learning curve involved.
Serious teachers soon notice the
gap between the prices paid by the
customer and the rewards paid for
their labour. Language training is
not a capital-intensive industry. Our
employers do not invest millions in
facilities and equipment in order to
create our workplaces. Many
language schools are little more
than employment agencies leasing
specialist labour to large companies
that provide conference room space
and other basic facilities. To be fair,
I should add that some of these
agencies are tolerable employers, at
least for their more experienced
staff. However, the key question to
ask must always be: what value
does the language school employer
add to a process that is almost
exclusively centred on the learner
and the teacher? Self-employed
teachers are essentially taking the
view that the value
added
by
the
language school to
the process is not
worth its price.
They cut out the
middleman
and
share the savings
with the customer.
The main quality
required by a selfemployed language teacher is
confidence. In foreign teachers
from abroad this confidence
generally grows as the teacher
learns more about Finland and its

language training services market.
There are indications that the selfemployment option is becoming
more popular. There are also
indications
that
the
selfemployment option has been abused
by language school employers
seeking to evade their obligations as
employers.
Self-employment is a vexed
question from the point of view of
PAM-Lingua. On the one hand it
represents the ultimate expression
of the foreigner independence and
confidence that the organisation has
always tried to foster and
encourage. Most of the current
members of the Board of PAMLingua are at least partly selfemployed. Self-employed language
teachers are also the most effective
economic weapon against the
McJob language schools which,
even with their artificially low staff
costs, can never hope to compete in
price and quality with the lowoverheads business of an independent teacher.
On the other hand, selfemployment has an abiding
negative reputation in the bluecollar trade union sector to which
we belong. There is an underlying
assumption that employees only
become self-employed through the
abuse noted above, and a general
unwillingness to recognise that selfemployment can also be a
deliberate, reasoned and wellmotivated choice. Our own parent
union only seems to be certain
about the membership subscription
of a self-employed member, but has
been almost completely silent on
the benefits that the member can
expect
in
return
for
that
subscription. The overall outcome
is that our collective bargaining
strength is reduced every time a
member becomes self-employed,
but the presence of several small
businesses in the language training
services market encourages the
larger organisations to refrain from
clearly abusive practices. An
uneasy standoff at best.
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Re: The Incomprehensible Zone Revisited
Ope 50
by Paul Whybrow
Dear Editor,
I was gratified to read that our
chairperson, Daryl Taylor, found
“most interesting” my musings on
the lifestyle frustrations associated
with: “What!?...you still don’t
speak Finnish?”, and at your
prompting, perhaps you might
indulge me in this reply as further
development to what, as he
acknowledged, is an otherwise
“little-discussed phenomenon”?
To begin with, although assessed
at the outset as a ‘stream of
consciousness’, I assure you that
the ideas I set down took some
considerable thought, and although
maybe flattering if you enjoy the
likes of Burroughs and Thompson
et al, I’m not sure my style warrants
such comparison…but, no matter,
let’s see how this rejoinder flows
out.
So, having set the challenge to
anyone out there who might be able
to help my predicament, and
‘inculcate Finnish into the brain of
those, like myself, who would seem
to have slipped through the cracks’
(etc.) of learning it in the traditional
ways of yore, and as head of our
‘lingua’ section, I keenly anticipated our illustrious chairperson’s
promised contribution, and his
considered thoughts perhaps along
the lines of rising to that challenge:
Initially, Daryl kindly, succinctly
restates some of my points, but
quickly “confesses” to “some
trouble in figuring out what” my
introductory von Humboldt quote –
(i.e. that “languages cannot be
taught…only create the conditions
for [their] learning to take place”) is supposed to mean; however, by
his closing, seems, actually, to have
‘figured’ it out by surmising “
..most of the factors that are
involved in…learning…are mostly
about how a student responds to the
conditions.” (my emphasis); to
which I can only add, well, ‘aivan’!

p.whybrow@auriamail.net
(Briefly, can I still persuade any
Finn to talk to me both slowly and
simply, no English recourse please,
and/or anyone to demonstrate a
different study course that does not
insist I learn ALL grammar
inflection first, selvä?)
So far then, so ok, but - (leaving
aside the cute conjugation enquiries
to spiders in kitchens, etc.) - I soon
find it baldly stated that the
observation of author Ms. Deborah
Swallow - i.e. that the language
appears to involve recognising and
using several differently sounding
words for what would be less in
English - (and not “34”, of course!)
- is, “simply…tosh”! Well now,
since I quoted her apparent insight
as being one of the few that I felt
identified the same struggle I was
having in trying to understand the
language, then presumably, my own
empirical experience is equally
misplaced as “tosh” too, which
withers that belief then (more on
gardening metaphors later); furthermore, Daryl then goes on to posit
that: “comprehension [is] very
largely [a] matter of recognising
patterns … not individual words”,
which may well be Daryl’s personal
assessment (actually, experience?)
of how language is acquired, but
neatly - (although presumably
unwittingly) - demonstrates and
regrettably perpetuates, the prejudice against those like myself
who explain their own experience
of reality as different, but
constantly have this perception
refuted i.e. precisely why I set out
to illustrate the problem in the hope
that some educator out there might
be able to respond to the plea to be
able to “inculcate the language into
the brains of those who do not fit
the edicted way”.
Eventually, Daryl shifts into a
horticultural zone of his own, which
I confess almost veered into another
incomprehensible one for me, but
within which - if I followed his

analogy correctly (and not being
much of a gardening enthusiast it
could well be that I may not have
done) - I believe I discern that the
reason the language doesn’t seem to
be fitting inside my head, is because
of a motivation factor (lack
thereof?) arising from life choices
and, granted, “established .. survival strategies” etc.; yet, if this is
so, it rather cavalierly negates
precisely all that I had attempted to
convey, and in any case, aptly
illustrates exactly the assumption
that is far too frequently made by
those who already have been clever
(fortunate?) enough to have learnt
the language, and was the reason I
tried to explain and share my
different,
personal
experience
(perception of reality, if you will.).
As such, by extrapolation, might I
add: disdainful dismissal of the
difficulties those of us who do not
just pick up or ‘get’ languages as
others (cleverly) do from the
traditional ‘engineering nuts and
bolts - complete grammar first’
(etc.), as those courses I have
experienced seem to use, along with
the kind of imperious judgemental
approach taken by those that
already occupy that majority area of
the bell curve of successful Finnish
language learners, marginalises
even more those, like myself, who
are on its fringes struggling to try
and absorb the language, with the
tendency to either ignore or label us
as, if not unmotivated, then
uninterested ( “so, you don’t want
to learn it, then”), perhaps at best
‘awkward’ but at worst, ‘obtuse’;
such reactions which remain
resolutely unable to alternatively
accept, as I tried to reason, that
some simply just do not have much
success with the prevailing,
standard way of teaching and
learning the language, are only
unproductive.
Ok, so perhaps there maybe some
‘conscious-streaming’ there, but if
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you can still bear with me, for it’s
sometimes occurred to me that this
handicap feels rather akin to how
those with dyslexia must have felt
in the time not too long ago when
that problem was not understood,
and sufferers from it were routinely
regarded as ignorant, stubborn - and
likely disruptive to boot! Yet, once
the problem was recognised, special
attention helps those so afflicted to
still interact with the rest of society
along the communication grounds
that the rest take for granted in how
they acquire their reading and
writing ability. Even now, there
remains a significant minority who
still struggle with these basic skills
(well) in their first language, but
still function in society, sometimes
remarkably successfully, albeit
often hiding the ‘incredible’
inability.
Incidentally, it is worth recalling
that it can often be just such alternative ‘round peg in square hole’
type approaches (individuals?) that
help advance, even improve,

societies beyond what is routine for
the rest, or, perhaps, - if I now try to
extend this to embrace nurturing
vegetation
which
resists
a
gardener’s control - which can also
be beneficial for both the individual
growth and eventually the society’s
‘garden’ as a whole too? Hence, a
reason why I suppose I am still
holding out this challenge for the
teaching of Finnish to develop and
improve beyond the structured way
it has been taught for so (too?) long.
In short then, having revealed
these difficulties and making the
plea for help, to still question
motivation and personal experience
is not only unconstructive (if not
simply disingenuous), but misses
the point I was trying to make, i.e.
basically, for those operating the
system to think twice and not
merely
assume
unresponsive
recipients are cussed. Indeed, I can
now confess myself to being
somewhat perplexed by the
comment: “most of the factors ...
involved in ... learning have very

little [my emphasis] to do with the
... teacher” (nor teaching method,
too, I wonder?), which seems an
odd assertion from the chair of our
union section, full, as it is, not only
of teachers, but also: “in a magazine
that is largely read by language
teachers”!
In any case, had I engaged a
gardener to encourage and coax my
plants to flourish in a particular
way, but who was unable to achieve
the task, I wouldn’t berate the
bloom’s ‘survival choices’, but
rather just dispense with said
‘gardener’s’ services any further!
So, drawing on Daryl’s closing
allusion (but with a nod to the untutored - Shakespeare), if all of
Finland is a garden then, presumably this wayward vine (along
with the others who have let me
know they identify with the ideas I
set forth, too) will and must
continue to wend its own inimitable
way in it!

Parental Responsibility
by Rod Dowling

rodney.dowling@kielipalvelu.inet.fi

Despite my being a member of
the PAM-Lingua board, I have no
idea of the average age of our
members, their marital age, how
many children they have, or what
the ages of those children are;
neither do I know how seriously
they take their parental responsibilities. I also wonder how keen
their interest is in the educational
system they left behind to become
an ex-patriot here in Finland.
What am I on about you may
ask? Well, I recently read a School
Report and newspaper article on the
upper secondary school system in
Queensland, one of the six states
that make up Australia, the land of
my birth. According to the
newspaper article choosing the right
school for their kids is one of the
most important decisions parents
can make during their lives.
When I read that sentence I was
ridden with guilt. When it came

time to send me to secondary
school, my parents simply enrolled
me in the local school. When my
turn came to make the same
decision (I was living in Myyrmäki
at the time) I also happily
dispatched my children to the local
school without sparing a thought for
other alternatives.
In light of my recent edification I
have decided to lay before you the
advice given in an Australian
context in the hope that some of it
may be applicable here in Finland.
According to the Dean of
Education at the University of
Southern Queensland, Professor
Frank Crowther, parents looking for
a good school should be guided by
six fundamental questions. These
are:
• Does the school have a clearly
articulated philosophy?
• Has it developed its own principles and practices of good

teaching to go with that philosophy?
• Does the school have support
systems so individual students
can get the help they need?
• What processes does the school
have in place so parents and
families are able to receive
continuing progress reports?
• What processes does the school
have to enable the teachers to
engage in professional improvement?
• Do the particular strengths of the
school match the abilities, desires
and aspirations of your child?
With regard to the sixth question
the last school I taught at in
Australia, Kelvin Grove College,
excels in golf, creative arts and
aviation. So, if your child fantasizes
about becoming a pilot one day, and
you happen to live in Brisbane, then
this may well be the school of your
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Let us now imagine that your added that the results should
choice. If your child is studious and
likely to thrive in a traditional child is the studious type and has reassure parents that there was no
environment, look closely at the decided at a tender age that he/she need to send their children to city
matriculation results of the schools wants to enter a profession that boarding schools to get the best
you have in mind. If your child is requires a university education. education possible.
Number one in the ranking list
keen to pursue an
was an all-girls school. Generally
apprenticeship
and
The top ten schools in
speaking non-government all-girls
learn a trade, look for
and co-educational schools scored
schools with strong
Finland:
highly, but girls did better in maths
apprenticeship
and
Helsingin suomalainen yhteiskoulu
and science when they were away
vocational
and
Ressun lukio, Helsinki
from boys. Catholic schools
education
training
Helsingin ranskalaissuomalainen koulu
generally performed well, but the
experience.
Tampereen klassillinen lukio
relative failure of all-boys schools
Further on this
Gymnasiet lärkari
was attributed to the “civilizing
matter of matching the
Helsingin normaalilyseo
effect” girls had on teenage boys in
school to the child’s
Kuopion lyseon lukio
co-ed schools.
needs and wishes have
Tampereen yhteiskoulun lukio
With respect to Finland and the
a look at the range of
subjects offered, in addition to the Your primary focus as a parent then top academic secondary schools
special subjects your child wants to would be the matriculation results based on matriculation results, let it
take. Also check discipline and that a school turns out year after suffice that I list the top ten and the
bullying policies. Are students free year. That may be a reflection of bottom ten.
Let me make one quick obserto learn without pressures from the student intake, but it may also
bullies and disruptive students? be a reflection of the quality of vation at this point. All these
When problems arise, how does the teaching i.e. the preparation the schools seem to be located in fairly
school provides for the matri- large population centres. There
school handle them?
The points made so far, in my culation (university entrance) exam. doesn’t seem to be the same bush
opinion, are not peculiar to the Before I look at the Finnish context, school phenomenon as in QueensAustralian context. They apply which is of course more relevant to land, where the state school in
(population
1900,
equally well here in Finland. The readers of Ope, let me first Barcaldine
area I know best is the capital summarise the findings of the twelve matriculants) was one of the
district and Helsinki. If you want to school report that I mentioned strongest performers in the state.
I have not read the reaction of
send your child to a secondary earlier.
One would imagine that private, OAJ to this list when it was
school in Helsinki, check the
address www.edu.hel.fi. This page fee-charging schools would attract published by MTV3, but I imagine
from
better
socio- it was negative. Unable as I am,
will give you the national frame- students
work within which the city of economic backgrounds and better therefore, to quote OAJ, I had better
Helsinki has developed its own phi- teachers and that they would fare provide you with a quote from a
losophy of education, and a link to better in comparisons of exam union rep in Queensland, when the
the home pages of senior secondary results. In general that is the case. equivalent list was published there.
schools in Helsinki where you can Private schools dominated the top He said that the statistics were
see the twist that they have put on 50 places in the ranking list, but “pretty meaningless” as they only
there were two glaring omissions measured a student’s ability to enter
this philosophy at a local level.
I daresay that the range of choice from this list – the most
when it comes to schools is greater expensive school and
in Australia than in Finland, and the most exclusive
Schools with the worst exam
school
in
this presents parents with extra Catholic
results:
difficulty. Do you choose state, Queensland.
Lumon lukio, Vantaa
What
I
find
independent, Catholic, Lutheran,
Hämeenkylän lukio, Vantaa
particularly
interesting
traditional, progressive, alternative,
Länsi-Helsingin lukio
was
that
rural
state
Steiner or Montessori? If you are
Sulkavan lukio
religious but can’t afford to send schools outshone city
Konneveden lukio
schools.
As
your child to a denominational state
Malmin lukio, Helsinki
Education
minister
Rod
school, then you have to check how
Laajasalon lukio, Helsinki
Welford
put
it,
the
well the substitute state school
Pernon lukio, Turku
“admirable
teaches a particular faith tradition.
transparency”
of
the
Location and fees are key issues for
universities and only reflected one
parents, so I imagine that most figures showed “the wonderful aspect of what students achieved.
of
educational
thoughtful parents end up making a diversity
So far in my article I have dealt
opportunities in Queensland.” He
compromise decision.
with parental choice, school profile
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and school matriculation results. To
conclude, I want to give you just
one
example
of
individual
achievement – that of Natasha
Bosanac, who was top matriculant
in the state last year. It seems she is
on a trajectory towards a career
with NASA. The 17-year-old (We
start school at the age of five in
Australia – 5+12=17) has just
become the only Australian this
year accepted into the prestigious
MIT, where she will begin an
aerospace engineering degree next
year. During her studies at MIT, she
hopes to gain an internship at
NASA where she hopes to work
one day designing rockets.
Once again this is the story of a
successful
rural
school.

Mudgeeraba, where she lives, has a
population of 9218. What makes
her story even more amazing is that
she was preparing for the International Baccalaureate at the same
time as she was preparing for her
matriculation exam. I’ve already
told you that she topped the state in
the matriculation exam. Well, she
scored near-perfect marks in the IB
diploma course as well.
I wish I could tell you more about
Natasha Bosanac. The newspaper
article I read describes her as
Australian, but I do not know if she
is a naturalized Australian or
native-born. The name, however,
implies that she is of Slavic extraction. It is gratifying to know that
immigrants can come to Australia,

that my home country can offer
them the chance of a decent live,
and that there are members of the
immigrant community who can
make the most of the opportunities
that their adopted country provides
them with.
That brings me back to Finland.
Helsingin Sanomat had a series of
articles on a Somali student
Mohammed as he sat his matriculation exams. I don’t know if he
is another Natasha Bosanac, but I
certainly am interested in seeing
how immigrant children perform in
this year’s exam. I fervently hope
that they give a good account of
themselves, and give ethnic Finns a
run for their money.

С Монтессори сегодня
Ольга Белякова
Helsinki English Language Montessori Preschool;
член AMI
Сейчас появляется все больше
и больше школ, детских садов по
методике Марии Мотессори и это
не
удивительно.
Мария
Монтессори (1870-1952) родилась в Италии и была первой
женщиной - врачом в истории
своей страны. На раннем этапе
своей деятельности она работала
с детьми отсталыми в развитии и
детьми из очень бедных семей.
Посредством точных наблюдений
и экспериментов Монтессори
создала
систему
обучения,
которая помогла отсталым и
лишенным детям учиться также
успешно, как учатся нормальные
дети.
Ее методы стали известны
миру и используются во многих
странах адаптировано. Ее понимание внутреннего мира ребенка
и ее идеи помощи в формировании всесторонне развитой
личности кажутся новыми и
значимыми сегодня. В этом я
убедилась сполна, проработав 11
лет в Мотессори школах, как в
Финляндии, так и в США. Я могу
с уверенностью сказать, что

olga@belyakov.info

система Монтессори предлагает
структурное и разумное направление для развития ребенка. Оно
позволяет развиваться малышу в
его собственном ритме, соответственно его способностям и
восприятию, благодаря использованию специально разработанных материалов под руководством Монтессори – учителя.
Монтессори – система состоит
из трех основных частей:
ребенок, окружающая среда и
учитель. В центре внимания
любой педагогической системы
раннего
образования
детей
должен быть ребенок. Мария
Монтессори основывала свою
методику
на
наблюдениях
ребенка в естественных условиях
и понимании его таким, каков он
есть, а не таким, каким он может
или должен быть в представлении о нем взрослых.
Затем
доктор
Монтессори
разработала специальную окружающую среду, которая помогает
ребенку
развиваться
самостоятельно. Она видела роль
учителя
как
руководящего

деятельностью, а не обучающего,
поэтому
она
предпочитала
использовать термин «руководительница» вместо «учитель».
Монтессори метод позволяет
вашему ребенку легче проходить
путь познания в ситуации, когда
знание приобретается в деятельности. В основном он учится сам.
В пределах определенной организации ваш ребенок может
выбирать
работу,
которая
привлекает его и соответствует
его внутренним интересам. Он
может упражнять свои чувства
свободно и спонтанно; он
испытывает
удовольствие
и
энтузиазм от своей деятельности,
потому что он делает то, что его
интересует, а не то, что ему
укажут. Однако, это не значит,
что в Монтессори системе царит
хаос и дисгармония, наоборот,
все находится под контролем
Монтессори – руководителя.
Совершенствуя свои умения,
ребенок постепенно приобретает
чувство независимости и уверенности. Монтессори – метод
создает в вашем ребенке любовь
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к учебе и исподволь внушает
устойчивые
мотивации
для
продолжения
учебы.
Это
помогает ребенку оставаться в
соприкосновении с его естественным ростом и развитием, а
также избегать давления при
необходимо
сти делать то, к чему он еще не
готов. В Монтессори школе
ребенок учится самостоятельно
через использование специально
разработанных
материалов,
которые привлекательны, просты
в применении, соответствуют
возрастным параметрам ребенка.
Самоконтроль, заложенный в
материалах, дает возможность
ребенку увидеть собственные
ошибки. В этом случае взрослому
нет нужды указывать на ошибки
ребенка и самооценка ребенка не
ущемляется.
Малыш
учится
работать один или с несколькими
детьми, и этот выбор обычно он
делает сам. Он учится следовать
«основным правилам» класса и
может напоминать другим детям
о необходимости соблюдать эти
правила.
У ребенка возникает много
возможностей для успеха в связи
с тем, что он может выбирать
занятие и работать в собственном
темпе, потому что в Монтессори
классе
нет
места
для
соревнований. Монтессори класс
– это место, где ваш ребенок
открывает свой мир и развивает
свой разум. Монтессори класс
охватывает
множество
зон.
Особое значение имеет зона
«практической жизни» для детей
от 2,5 до 3,5 лет. Здесь
расположены
материалы,
с
помощью
которых
ребенок
учится ухаживать за собой и
обстановкой. Использую рамки с
застежками (пуговицы, кнопки,
молнии,
пряжки,
булавки,
шнурки, банты и крючки) ваш
ребенок научится самостоятельно
одеваться, мыть стол, полировать
серебро, присыпать и переливать
(рис, воду) и многому другому.
Зона
сенсорного
развития
предоставляет ребенку возможность использовать свои чувства
при изучении окружающего
мира. Здесь ребенок может
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с
материалом
и
научиться различать высоту, ребенка
длину, вес, цвет, шум, запах, возвращается к наблюдению.
Учитель
вмешивается
в
формы предметов, познакомиться
деятельность ребенка только в
том случае, если это необходимо.
Он должен быть гибким и
находиться в состоянии постоянного поиска новых способов
оказания помощи ребенку. Ваш
ребенок обращается к учителю
как к доброму помощнику,
который всегда рядом в случае
необходимости,
но
главным
образом, как к тому, кто может
помочь ему сделать что-либо
самостоятельно.
Определяя своего ребенка в
Maria Montessori
класс,
где находятся дети разных
со свойствами тканей. Зоны
(языковая, математическая, гео- возрастов (обычно с 2,5 до 6 лет)
графическая
и
естественно- вы способствуете более высонаучная) обеспечены матери- кому уровню учебных возможалами, основной целью которых ностей вашего ребенка. Когда
впервые
начинает
является умственное развитие малыш
учиться,
ему
помогают
старшие,
ребенка. Двигательные упражболее
опытные
дети.
Позже
он
нения дают ему физическое
сможет
помогать
и
другим,
имея
развитие и помогают ему в
осознании своего тела и его сформированные учебные навыки. Ваш ребенок также
возможностей.
Многие Монтессори школы научится вести себя правильно и
вносят в окружающую среду адекватно в обществе различных
такие зоны, как музыкальная, людей.
Несмотря
на
то,
что
искусства и танцы, работа по
Монтессори
метод
индивидереву,
иностранный
язык,
способствующие дальнейшему дуален, он имеет совершенно
обогащению общего развития определенную структуру. Так как
не бывает совершенно двух
ребенка.
одинаковых
людей, так и
В отличии от учителя в
Монтессори
класс,
будучи
традиционной школе, Монтесзависимым
от
толкований
метода
сори – учитель не является
и
возможностей
учителя,
центром класса. Когда дети
уникальным.
Я
занимаются в классной комнате, является
рекомендую
родителям
учитель едва заметен. Он не
сидит за столом, а проводит встречаться с учителем и, если
время
в
индивидуальных это возможно, наблюдать за
занятиях, работая с ребенком за работой учителя в классе, чтобы
и
понять
его
столиком или на коврике. выявить
индивидуальный
стиль
в
толкоУчитель
должен
быть
Монтессори
метода.
проницательным наблюдателем и вании
Монтессори
метод
уникален,
он
должен иметь четкое предсотличается
от
других
тавление об индивидуальном
уровне
развития
каждого педагогических программ. Он
ребенка. Он решает, какие основывается на благоразумном
материалы больше подходят соответствии между свободой и
структурой,
предребенку для работы в данный четкой
назначенной
специально
для
момент.
Индивидуальные
ребенка.
Метод
представляет
наблюдения дают возможность
учителю помочь ребенку в собой приятную занятость с
разработанными
оптимальном
использовании тщательно
материалами,
материалов, учитель оставляет дидактическими
которые соответствуют инте-
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ресам и потребностям ребенка. С
помощью
метода
квалифицированный учитель обеспечивает совершенное руководство в
работе с детьми.
Монтессори
система
дает
вашему ребенку основательную
базу для формирования личности
–
личности
всесторонне
развитой,
ответственной,
счастливой и образованной.
Мне приятно осознавать, что я
работаю с детьми по системе

Марии Монтессори, которая
помогает им раскрыться и
позволяет
им
быть
полноценными членами общества. Наш детский сад-школа
существует уже более пятнадцати
лет и находится в центре
Хельсинки.
Если
кому-либо
стало интересно узнать о методе
Монтессори подробнее, то вы
сможете позвонить и заказать
время для посещения или

встретиться с нашей педагогической группой.
Телефон
Helsinki
English
Language Montessori Preschool
(09) 685 55171, учителя говорят
на английском и финском языках.
WWW:
http://www.helsinkienglishmontess
ori.com/
English translation soon on
www.pam-lingua.tk.

The Canadian wine industry is booming!
by Carmen Boudreau-Kiviaho

carmen.boudreau-kiviaho@tekla.com

Cheers! Kippis! The Canadian wine industry has come into its own by transforming itself from a relatively
low-key and small-volume to one that generates millions of dollars for the Canadian economy each year. And
that is not just wine, it includes the tourist dollars that are poured into Canada's two biggest wine making
regions: the Niagara Peninsula in southern Ontario and the Okanagan Valley in southern British Columbia.
Canadian wine history is quite long, but not nearly as vibrant as traditional wine making countries like France
and Spain.
Now Canada is not really a
country that is known for its wine
making, but if you want to look
into the history of wine making in
Canada, you only have to go back
about 200 years.
In the early 1800's European
settlers made numerous attempts to
cultivate grape yielding vines
brought over from Europe, but had
difficulties
with
hot
humid
summers and extremely cold
Canadian winters. While grapes
could be grown from the native
varieties of Vitis Risparia and Vitis
Labusca, their yield gave wine a
taste that was described as "foxy".
During the 1800's Canada actually
had a healthy export market to
England, mostly of sherry or portstyled wines.
The early and mid-1900's was not
a good time for the Canadian wine
industry.
Prohibition,
societal
abstinence from alcohol and two
World
Wars
hindered
the
development of the industry. In the
1960's things began to turn around.
An appetite for drier and loweralcohol content wines forced a shift
in the market. Wine producers

A few terms before we get started:
Oenology: (variant of enology) a science that deals with wine
and wine making (Webster's Ninth Collegiate Dictionary)
Viticulture: the cultivation or culture of grapes (Webster's Ninth
Collegiate Dictionary)
around the world responded by
developing better grape growing
technologies, opening wine R&D
centres, employing better management techniques and having a
stronger dedication to the art of
wine making.
In 1974 Donald Ziraldo and Karl
Kaiser approached the Liquor
Control Board of Ontario (LCBO)
to grant them a licence to produce
and sell wine. It was not long
afterwards that Inniskillin Wines
was established in Niagara-on-the
Lake, Ontario. In British Columbia,
Harry McWatters founded the
Sumac Ridge Estate Winery in
1979. With that, Ziraldo and
McWatters became the driving
forces behind the wine industry in
Canada. At the same time much
experimentation and research was
taking place in B.C., Ontario,
Quebec and Nova Scotia, with

surprising results. Growing vines in
cold climates was more successful
than in the past and this was a sign
of things to come.
The late 1980's were the real
turning point for the Canadian wine
industry with the signing of the free
trade agreement with the United
States, the establishment of the
Vintners Quality Alliance (VQA)
and a major vine pull-out and
replacement program. New trade
rules forced Canadian producers to
bear down and prove that they
could compete in an expanded
market. New vineyards were
planted with fine quality grapes
including Chardonnay, Riesling,
Sauvignon Blanc, Pinot Gris,
Gewurztraminer,
Pinot
Noir,
Cabernet
Sauvignon,
Merlot,
Cabernet Franc and many others.
The 1990's were a decade of
explosive growth in Canada. From
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30 commercial wineries in 1990,
the number grew to over 100 by the
year 2000. Consumers responded
by taking notice of the work of the
VQA, who had worked hard to
establish standards to increase
quality assurance for the consumer
and elevate the quality of Canadian
wines. Canadian wines won a
number of awards in the 1990's
including the 1991 Prix d'Honneur
at the VinExpo in Bordeaux, France
for Inniskillin Icewine (1989). By
2000 the sales of VQA wines had
grown to more than 10 million
litres.
Today Canada's world class
wineries are mostly located in
British Columbia and Ontario.
Export markets in the Unites States,
Asia and Europe have been a boon
to Canadian producers. In spite of
aggressive competition from around
the world, Canadian wineries and
Canadian consumers have given life
to the industry; which in the last 10
years has experienced immense
success.
Money talks
According to figures from
Agriculture and Agri-Food Canada,
more than $11.26 million (CAD) of
Canadian wine was exported
worldwide between January and
August 2005. Canada's biggest
export markets are the United
States, Taiwan, Japan, Singapore
and China, which make up more
than $8.6 million of the total up to
August. In 2004 Canada exported

more than $16.5 of wine – more
than 2.5 million litres! The biggest
European export markets for
Canadian wine are the United
Kingdom, Belgium, France and
Denmark; though these only
constitute a very small margin of
total wine exports.
Canada's wine producing regions
The main wine producing regions
in Canada are in Southern Ontario
and southern British Columbia.
According to the Canadian Vintners
Association some 98 percent of
Canada's premium wines are
produced there. There are other
areas of Canada that are coming
into their own, including eastern
Canada. You can find vineyards in
Quebec, Nova Scotia, Prince
Edward Island and Newfoundland.
In Quebec there are more than 30
wineries,
with
the
Eastern
Townships and Montérégie regions
being the biggest producers. Go
further east and you will find grape
and fruit based wineries in Nova
Scotia. In Newfoundland, the
Rodrigues Winery near St. John's
produces
wine
made
from
cloudberries. Prince Edward Island
is also home to grape growing
wineries. Vineyard tourism is Hot!
Hot! Hot! If you ever plan to travel
to the wine producing regions of
Canada, be sure to make a vineyard
tour part of your itinerary. See the
end of this article for more
information.

Wine research institutes aid wine
R&D
In Canada there are several
institutions that deal with oenology
and viticulture in cool climate
regions. One of these is the Cool
Climate Oenology and Viticulture
Institute (CCOVI) at Brock
University in St. Catharine's,
Ontario, which was established in
1996. Another of these is the Wine
Research Centre in the Faculty of
Agricultural Sciences at the
University of British Columbia,
which is dedicated to pioneering
research in the field of oenology
and viticulture. Other research
facilities can be found at Niagara
College in Ontario and Okanagan
University College in BC.
You can buy Canadian wine in
Finland
In 2004 Canada exported more
than $24,000 of wine to Finland,
constituting some 19,400 litres of
wine. One of Canada's biggest wine
exports is "ice wine", and at more
than €60 per bottle, it is not cheap!
You can also find wines from the
Niagara Peninsula and from B.C.'s
Okanagan Valley. Take a look at
your closest Alko and ask them to
order in Canadian wines if they
don't have what is listed in the
Hinnasto magazine. You can also
check the Alko website at
www.alko.fi.

For more information on Canadian wine and some Canadian wineries see the following
links:
www.canadianvintners.com (The Canadian Vintners Association)
www.brocku.ca/ccovi/ (The Cool Climate Oenology and Viticulture Institute)
www.agsci.ubc.ca/wine/ (The Wine Research Centre)
http://www.owfs.com/ (Okanagan Wine Festivals)
www.inniskillin.com/ (Inniskillin Wines, Niagara-on-the-Lake, Ontario)
www.orpailleur.ca (L'Orpailleur Winery, Quebec - in French)
www.clos-saint-denis.qc.ca/ (Clos Saint-Denis Winery, Quebec)
www.tasteofnovascotia.com (Nova Scotia food industry, type "wine" into their search engine)
www.rodrigueswinery.com/ (Rodrigues Winery, Newfoundland)
www.rossignolwinery.com (Rossignol Winery, Prince Edward Island)
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PAM-Lingua Spring Party 2006 Post Mortem
Reported by Michael Möbius

michi@dlc.fi

We also had live music. Our Olga
is a singer and the duet of Olga and
Michael Möbius presented two
Russian folk songs – with huge
success!
On May 13th we had our Annual
Spring Party at Tietoranta. This time
the event was planned as a Russian
Theme Night with the title: БЕЛЫЕ
НОЧИ В ХЕЛЬСИНКИ! (White
nights in Helsinki). It was intended to
be a party with kids but only two
children were present. The day was
not warm enough to take the party
outside anyway.
Nevertheless, the evening was a
huge success. Authentic Russian food
and drinks were provided by Yegor
Paanukoski and Olga Belyakova, our
new board members. Thanks to both
of them for their efforts in the
Russian Shop and in the kitchen! The
food was extraordinary. And most of
all – plenty! I wonder how many
bowls and boxes had to be carried
away.
Other activities included playing
chess, which can be regarded as a
Russian national sport.

The musical programme was
completed by Viktor playing the
accordion and knowing probably all
Russian songs there are – splendid!
Find one song attached below and
learn Russian!
Many people
showed up and it
was nice to have
the union crowd
gathered
together again
since we don’t
meet all that often. At least once or
twice a year is a must! Many of us go
back a long way. Some news from the

working front, a little socialising and
having a good time… It can only be
hoped that the pictures we took
(Michael and Oleg Belyakov) are able
to catch the spirit of the night.
The evening was overshadowed by
the tragic event that Westham lost the
FA Cupfinal to Liverpool.
Other tragic events include sudden
memory losses due to high vodka
consumption. When one has to lift сто
грамм (100 gr.) he just has to lift it!
I wonder what the next theme party
will be! Maybe it is time for an
English or American one? How about
it Daryl and John? Or what about an
Australian one, Rodney?
More pictures are published at our Yahoo
Group!
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Did you read your Ope carefully? Here is our crossword again – on facts from this number of Ope! Solutions on the
website (www.pam-lingua.tk). Have fun.
Across:
1. Home base of our Internet domain
6. Portable music instrument
9. Venue for most of PAM-Lingua's activities
13. Board game
14. A piece of Canada
15. Home country of 7 down
16. Form there with love
Down:
2. Winner of 2006 FA Cup
3. Likely to follow Spring Party
4. German grape variety
5. Stylistic brand mark of Paul Whybrow
6. Amarang
7. A competitor to Steiner?
8. Likely future working place of Natasha
10. THE man!
11. Group of two
12. Beverage

Have a Nice Summer with a lot of sun – and football!
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